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The recent push to use a whole language approach in the 
classroom has generally focused on the primary grade level. 
However, the integrated reading/language arts model de-
scribed in this article was designed to meet the needs of 
Chapter I sixth grade students. The program provides for the 
integration of reading with the other language arts: speaking, 
writing, and listening. One of the basic tenets of this model is 
that children learn best by actively participating in language 
activities, not just reading about language skills. The IMTC 
(Integrated Model for Teaching and Conferencing in Reading/ 
Language Arts) was developed specifically for use with 
Chapter I students; however the heart of the model, activities 
and patterns that successfully integrate reading with the other 
language arts, has ramifications for all classrooms. 
Several conditions were taken into account before the pro-
gram was designed. The first set of conditions included: 
• the observation that the students enrolled in the program 
would be those whose past achievements in reading and 
language arts had been minimal at best; 
• the realization that many of the students came from low 
income, sometimes single parent, families. 
P a g e  1 6  
R E A D I N G  H O R I Z O N S ,  W i n t e r ,  1 9 9 0  
I t  w a s  f u r t h e r  p r e s u m e d  t h a t  s u c h  c o n d i t i o n s  t e n d  t o  c r e a t e  
o t h e r  p r o b l e m s .  C o n s i s t e n t l y  p o o r  a c h i e v e m e n t ,  f o r  e x -
a m p l e ,  r e d u c e s  t h e  m o t i v a t i o n  o f  s t u d e n t s  t o  t r y  h a r d e r .  
C o n d i t i o n s  o f  p o v e r t y  a r e  l i k e l y  t o  b e  a s s o c i a t e d  w i t h  n u t r i -
t i o n a l  a n d  g e n e r a l  h e a l t h  p r o b l e m s ,  a s  w e l l  a s  f e e l i n g s  o f  
i n s e c u r i t y  o n  t h e  p a r t  o f  t h e  c h i l d r e n .  
T h e r e  w e r e  o t h e r  c o n d i t i o n s  c o n s i d e r e d  b y  t h e  p r o g r a m  
d e v e l o p e r s .  A m o n g  t h e s e  w e r e  ( a )  t h e  t r a i n i n g  a n d  c o m m i t -
m e n t  o f  t h e  C h a p t e r  I  t e a c h e r s ;  ( b )  t h e  p u p i l - t e a c h e r  r a t i o s  f o r  
t h e  r e a d i n g / l a n g u a g e  a r t s  c l a s s e s ;  ( c )  t h e  a v a i l a b i l i t y  o f  
t e a c h e r  a i d e s ;  ( d )  p a t t e r n s  o f  s c h e d u l i n g  w i t h i n  t h e  t a r g e t  
s c h o o l s ;  a n d  ( e )  t h e  a v a i l a b i l i t y  a n d  u s e  o f  m a t e r i a l s  a n d  
i n s t r u c t i o n a l  m e d i a  s u c h  a s  t e x t b o o k s ,  T V  c a m e r a s  a n d  r e -
c o r d e r s ,  a n d  p e r s o n a l  c o m p u t e r s .  
T h e  f i v e  d a y  s e q u e n c e  
A  u n i q u e  f e a t u r e  o f  t h e  I n t e g r a t e d  M o d e l  f o r  T e a c h i n g  a n d  
C o n f e r e n c i n g  i n  R e a d i n g / L a n g u a g e  A r t s  ( I M T C )  i s  i t s  o r g a n -
i z a t i o n a l  s t r u c t u r e  - a  s t r u c t u r e  b u i l t  a r o u n d  c e r t a i n  a c t i v i t i e s  
w h i c h  r e c u r  e a c h  w e e k .  W h i l e  t h i s  a r r a n g e m e n t  m a y  a p p e a r  
r i g i d ,  i n  p r a c t i c e  q u i t e  t h e  r e v e r s e  a p p e a r s  t o  b e  t h e  c a s e  -
i n s o f a r ,  a t  l e a s t ,  a s  t h e  r e s u l t s  o f  a  r e c e n t  p i l o t  s t u d y  i n d i c a t e .  
I n  p o i n t  o f  f a c t ,  t h e  f i v e - d a y  s e q u e n c e  a l l o w s  f o r  a  g r e a t  
v a r i e t y  o f  i n d i v i d u a l  a c t i v i t i e s  w i t h i n  t h e  w e e k l y  p a t t e r n .  T h e  
s e q u e n c e ,  w h i c h  i s  p r e s e n t e d  g r a p h i c a l l y  b e l o w ,  c a n  b e  
s u m m a r i z e d  a s  f o l l o w s :  
D a y  1 :  R e a d i n g  F o c u s  - p r e - r e a d i n g  a c t i v i t i e s  
W r i t i n g  F o c u s  - p r e - w r i t i n g  a c t i v i t i e s  
D a y  2 :  R e a d i n g  F o c u s  - s i l e n t  a n d  o r a l  r e a d i n g  
W r i t i n g  F o c u s  - d r a f t i n g / i n f o r m a l  c o n f e r e n c i n g  
D a y  3 :  R e a d i n g  F o c u s  - s i l e n t  a n d  o r a l  r e a d i n g  
R e a d i n g  A l o u d  - l i t e r a t u r e  s e l e c t i o n  r e a d  
a l o u d  b y  t e a c h e r  
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Day 4: Reading Focus - silent and oral reading 
Oral Language/Related art Activities -
dramatic & art activities designed to ex-
tend and develop reading/writing abilities. 
Day 5: Individual Conferences - pre-scheduled 
''tutorials'' designed to focus on reading 
and writing matters which are unique to 
individual students 
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The reasoning behind the five-day sequence began with 
the belief that an approach was needed which would restore 
the target students' self-confidence - the kind of self-confi-
dence capable of reversing a pattern of low achievement. It 
was felt that each student needed to see a pattern and 
purpose for daily learning tasks. The five-day sequence, by 
providing a sense of what to expect, was intended to create 
such a pattern. 
Providing a sense of purpose 
In addition to creating a sense of what to expect, the pro-
gram developers wanted to give both students and daily 
activities a sense of purpose. 
The daily activities typically evolve from a simple and direct 
purpose: children learn language by using it. They learn to 
speak by speaking, to write by writing, and to read by reading 
- but more importantly, they gain significant knowledge from 
anyone of these experiences, which extends to all the others. 
In order to convey this sense of purpose, the program is 
designed to engage students in activities which show the 
relationship or connection among the language arts. Know-
ledge about structure and meaning underlies all language -
oral or printed; spoken, heard, read, or written. 
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R E A D I N G  H O R I Z O N S ,  W i n t e r ,  1 9 9 0  
T o  c o m p a r t m e n t a l i z e  l a n g u a g e  l e a r n i n g  a c t i v i t i e s  i s  t o  r i s k  
c r e a t i n g  a  m i s u n d e r s t a n d i n g  a b o u t  l a n g u a g e  l e a r n i n g .  I t  h a s  
b e c o m e  q u i t e  n a t u r a l ,  t h e r e f o r e ,  f o r  t h e  p r o g r a m  d e v e l o p e r s  
t o  a r r a n g e  a c t i v i t i e s  d u r i n g  t h e  f i v e - d a y  s e q u e n c e  s o  t h a t  
r e a d i n g ,  w r i t i n g ,  a n d  s p e a k i n g  a r e  v i e w e d  b y  t h e  s t u d e n t s  a s  
c o n n e c t e d  o r  i n t e g r a t e d  e x p e r i e n c e s .  
C u r r i c u l u m  e l e m e n t s  
S t i l l  t o  b e  a d d r e s s e d  a r e  t h e  s p e c i f i c  e l e m e n t s  w h i c h  c o m -
p r i s e  t h e  p a t t e r n  o f  l a n g u a g e  l e a r n i n g  a c t i v i t i e s  o v e r  t h e  f i v e -
d a y  s e q u e n c e .  A t  t h i s  p o i n t ,  w e  m i g h t  d o  w e l l  t o  a s k  a n d  
a n s w e r  s o m e  " w h a t "  a n d  " w h y "  q u e s t i o n s .  T h r e e  p r o g r a m -
m a t i c  q u e s t i o n s  a r e :  
•  W h y  r e t a i n  a  b a s a l  p r o g r a m  a s  t h e  f i r s t  e l e m e n t  o f  t h e  
I M T C ?  
•  W h y  b e g i n  w r i t i n g  a c t i v i t i e s  o n  t h e  f i r s t  d a y ?  
•  W h a t  i s  t h e  p u r p o s e  a n d  f u n c t i o n  o f  c o n f e r e n c e  d a y ?  
T h e  a n s w e r s  t o  t h e s e  q u e s t i o n s  a r e  i n t e n d e d  t o  c o m p l e t e  
t h e  d e s c r i p t i o n  a n d  j u s t i f i c a t i o n  o f  t h e  I M T C .  
W h y  r e t a i n  a  b a s a l  p r o g r a m  a s  t h e  f i r s t  e l e m e n t  o f  t h e  
I M T C ?  T h e  a t t e n t i o n  t o  r e a d i n g  i n s t r u c t i o n  o n  a  d a i l y  b a s i s  i s  
a  c o m m o n ,  t h o u g h  c h a n g i n g ,  e d u c a t i o n a l  p r a c t i c e  i n  e l e m e n -
t a r y  s c h o o l s .  C o u n t y  a n d  s t a t e - w i d e  t e s t i n g  - a n d  p r e c e -
d e n t - h a v e  c o m b i n e d  t o  m a k e  i t a n  i n e s c a p a b l e  r e a l i t y  o f  t h e  
c l a s s r o o m .  
T o  i n t e g r a t e  r e a d i n g  w i t h ,  o r  c o n n e c t  i t  t o ,  o t h e r  e l e m e n t s  
o f  a  t o t a l  r e a d i n g / l a n g u a g e  a r t s  p r o g r a m  r e q u i r e s  t h a t  t h e  
t e a c h i n g  o f  r e a d i n g  ( e v e n  w i t h i n  a  b a s a l  p r o g r a m )  b e  v i e w e d  
m u c h  m o r e  b r o a d l y  t h a n  t h e  b a s a l  p r o g r a m  t y p i c a l l y  d e -
m a n d s .  I n  o t h e r  w o r d s ,  a  g r e a t  d e a l  m o r e  a t t e n t i o n  i s  g i v e n  
i n  t h e  I M T C  t o  d i s c u s s i o n  o f  s t o r y  c o n t e n t  b e f o r e  r e a d i n g  
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begins. It means that preparation for reading assumes a new 
and more vital position in reading instruction. 
Silent and oral reading are still practiced, but with the aim 
of expanding knowledge of meaning - which in turn serves 
to generate opportunities for thinking about what has been 
read, talking about it, and writing about it. In short, a great 
deal of effort is being made to develop literature-based 
routines within the basal program. 
Why begin writing activities on the first day? Writing begins 
on the first day because it is expected that, frequently, tasks 
will grow naturally from the reading or pre-reading activities 
which will have already taken place. The kind of writing (ex-
pressive, informative, literary) will vary. And whether the 
writing is done individually or as a group activity, the focus is 
on preparation - the first step in what teachers have come 
to know as the writing process. 
What is the purpose and function of conference day? The 
conference day is uniquely suited, both academically and 
logistically, to the five-day sequence. It is a day devoted to 
individual, private conferences. It is a time for nurturing the 
writing process, for providing editorial assistance, for teach-
ing directly to the individual language needs of each student. 
It is a tutorial in the best sense of the word - a time in which 
the teacher gives undivided attention to every student for ten 
or fifteen minutes every week. Small classes (12-15 stu-
dents) and the availability of an aide to assist the teacher dur-
ing conference time makes this vital activity possible. 
Theoretical considerations 
There are two theoretical questions which also need to be 
answered: 
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R E A D I N G  H O R I Z O N S ,  W i n t e r ,  1 9 9 0  
•  W h a t  r e l a t i o n s h i p  d o e s  a  r e a d  a l o u d  d a y  h a v e  t o  a n  
i n t e g r a t e d  c u r r i c u l u m ?  
•  W h y  i s  o r a l  l a n g u a g e  g i v e n  i t s  o w n  s p e c i a l  p l a c e  i n  a n  
i n t e g r a t e d  c u r r i c u l u m ?  
W h a t  r e l a t i o n s h i p  d o e s  a  r e a d  a l o u d  d a y  h a v e  t o  a n  i n t e -
g r a t e d  c u r r i c u l u m ?  A s i d e  f r o m  t h e  r e s e a r c h  w h i c h  c o n f i r m s  
t h e  v a l u e  o f  " r e a d  a l o u d "  a s  a  m e a n s  o f  c u l t i v a t i n g  e m o t i o n a l  
i n v o l v e m e n t  a n d  a  p o s i t i v e  v a l u e  f o r  l i t e r a t u r e ,  " r e a d  a l o u d "  
h a s  a  v e r y  p r a c t i c a l  r e l a t i o n s h i p  t o  a n  i n t e g r a t e d  r e a d i n g /  
l a n g u a g e  a r t s  c u r r i c u l m  ( J o h n s o n  a n d  L o u i s ,  1 9 8 7 ) .  I t  g i v e s  
a  g r o u p  o f  l e s s - t h a n - s k i l l e d  r e a d e r s  ( t h e  t a r g e t  s t u d e n t s )  a n  
o p p o r t u n i t y  t o  o b s e r v e  t h e  r e a d i n g  t e c h n i q u e s  o f  a  h i g h l y  
s k i l l e d  r e a d e r  ( t h e  t e a c h e r ) .  T h e  p r o g r a m  d e v e l o p e r s  s h a r e  
t h e  b e l i e f  t h a t  t h e r e  i s  a  r u b  o f f  e f f e c t  - t h a t  s t u d e n t s  c a n  l e a r n  
i m p o r t a n t  q u a l i t i e s  o f  s k i l l e d  r e a d i n g  b y  l i s t e n i n g  t o  a  t e a c h e r  
w h o  i s  m o d e l i n g  t h e s e  q u a l i t i e s .  
S u c h  q u a l i t i e s  i n c l u d e ,  f o r  e x a m p l e ,  t h e  t e a c h e r ' s  a b i l i t y  t o  
c h u n k  t h e  p a s s a g e  b e i n g  r e a d  i n t o  m e a n i n g f u l  u n i t s  a n d  t o  
r e v e a l  t h i s  p r o c e s s  t h r o u g h  t h e  s m o o t h  a n d  c o h e s i v e  r e n d e r -
i n g  o f  t e x t  w i t h  t h e  k i n d s  o f  i n t o n a t i o n  p a t t e r n s  a n d  p a u s e s  
w h i c h  c o l l e c t i v e l y  a l l o w  f o r  a  c l e a r  u n d e r s t a n d i n g  o f  w h a t  h a s  
b e e n  w r i t t e n .  
T h e  l i t e r a t u r e  s e l e c t i o n s  u s e d  f o r t h e  r e a d  a l o u d  d a y  w i l l  b e  
p a r t  o f  a n  i n - c l a s s  l i b r a r y .  T h e  l i b r a r y  w i l l  b e  a c c e s s i b l e  t o  
s t u d e n t s  f o r  i n d e p e n d e n t  r e a d i n g .  A n d  w h i l e  t h e  s e l e c t i o n s  
w h i c h  a r e  r e a d  b y  t h e  t e a c h e r  w i l l ,  f r o m  t i m e  t o  t i m e ,  e x t e n d  
a  t o p i c  o r  t h e m e  i n t r o d u c e d  i n  r e a d i n g  a n d  w r i t i n g  a c t i v i t i e s  
b e g u n  e a r l i e r ,  t h i s  k i n d  o f  c o n t e n t  i n t e g r a t i o n  i s  n o t  a  s t a t e d  
i n t e n t i o n  o f  t h e  I M T C .  T h e  p u r p o s e  o f  r e a d  a l o u d ,  a s  h a s  
a l r e a d y  b e e n  n o t e d ,  i s  t o  g i v e  s t u d e n t s  a n  o p p o r t u n i t y  t o  
a c q u i r e  k n o w l e d g e  a b o u t  l a n g u a g e  a n d  m e a n i n g  t h a t  i s  o n l y  
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possible while attending to the performance of a skilled 
reader. 
Why is oral language given its own special place in an 
integrated curriculum? The phrase ora/language is intended 
to describe a variety of activities - from small group discus-
sion, to speech-making, to drama. Drama activities, ranging 
from role playing to Readers' Theater to the enacting of short 
plays (even some created by members of the class), will 
receive particular emphasis in the IMTC. The purpose of oral 
language activities harkens back to the premise that one 
learns language by using it. This can be especially true of 
activities in which students are required to speak expres-
sively, and to make themselves clearly understood to an 
audience that is close at hand. 
Through dramatic activities, teachers can create insights 
into the nature of language that are impossible to achieve in 
other ways. In a manner which, in a sense, reverses the pos-
sibilities of read aloud, students can begin to see, through the 
process of bringing a playscript to life, how print and oral 
language are related, how the ability to speak a line naturally 
and effectively to an audience requires the same kind of 
knowledge it takes to read naturally and effectively. Clearly, 
such undertakings shift emphasis to meaning - an essential 
aspect of all language activities. 
Oral language activities will frequently take on a life of their 
own - a single play spreading out over several weekly drama 
days, culminating with a live or videotaped performance. At 
other times, the oral language day will become an opportunity 
for teachers to have students transform a writing activity into 
a series of individual recitations - giving students time to 
read their own original works aloud to classmates. 
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P i l o t  p r o g r a m  
A  t w o  w e e k  p i l o t  p r o g r a m  o f  t h e  I M T C  m o d e l  w a s  s u c c e s s -
f u l l y  i m p l e m e n t e d  i n  M a r c h ,  1 9 8 8 .  T w e l v e  t e a c h e r s  p a r t i c i -
p a t e d  i n  t h e  p i l o t  p r o g r a m .  T e a c h e r s  r e p o r t e d  t h a t  t h e  f i v e  
d a y  s e q u e n c e  w a s  a  p o s i t i v e  e x p e r i e n c e  f o r  t h e i r  s t u d e n t s .  
B o t h  t e a c h e r s  a n d  s t u d e n t s  w e r e  m o s t  e n t h u s i a s t i c  a b o u t  t h e  
o r a l  l a n g u a g e  d a y s .  C h a p t e r  I  s t u d e n t s  w e r e  t h r i l l e d  t o  b e  
a b l e  t o  w o r k  o n  p l a y  p r o d u c t i o n ,  w h i l e  t e a c h e r s  a p p r e c i a t e d  
t h e  c h a n g e  o f  t o n e  a n d  a t t i t u d e  i n  t h e i r  c l a s s r o o m s .  T e a c h e r s  
n o t e d  t h a t  t h e  c o n f e r e n c e  d a y  w a s  e x t r e m e l y  h e l p f u l .  A l l  
a s p e c t s  o f  t h e  I M T C  w e r e  w e l l  r e c e i v e d .  S e v e r a l  t e a c h e r s  
a s k e d  i f  t h e y  c o u l d  c o n t i n u e  u s i n g  t h e  m o d e l  f o r t h e  r e s t  o f  t h e  
s c h o o l  y e a r .  P l a n s  w e r e  m a d e  f o r  a n  i n t e n s i v e  t h r e e  w e e k  
t r a i n i n g  i n s t i t u t e  t o  f a c i l i t a t e  I M T C  i m p l e m e n t a t i o n  i n  t h e  f a l l .  
B y  p r o v i d i n g  t h i s  s e q u e n c e  o f  a c t i v i t i e s ,  t h e  d e v e l o p e r s  o f  
t h e  I M T C  s o u g h t  t o  b r i n g  a b o u t  i n c r e a s e d  s t u d e n t  c o n f i d e n c e  
t h r o u g h  b o t h  p a t t e r n  a n d  p u r p o s e :  o n e  l e a r n s  l a n g u a g e  b y  
u s i n g  i t .  T e a c h e r s  a g r e e d  t h a t  t h e  I M T C  a c t i v i t i e s  p r o v i d e  
o p p o r t u n i t i e s  f o r  s t u d e n t s  t o  u s e  l a n g u a g e  i n  a l l  i t s  f o r m s ,  
s p o k e n  a n d  w r i t t e n ,  a n d  t h e  a c t i v i t i e s  e n a b l e d  s t u d e n t s  t o  
d i s c o v e r  a n d  b e n e f i t  f r o m  t h e  i n t e r r e l a t e d n e s s  o f  l a n g u a g e .  
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